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Introduction 
Glasgow has the largest proportion of looked after children with more than 20% 
of Scotland’s looked after children and young people. This is in comparison to 
Glasgow having around 10% of Scotland’s general population of children and 
young people. We, therefore, recognise that we face significant challenges just in 
terms of the scale. In order to demonstrate the progress which we have been 
making we have started the report with the data we have been able to gather. To 
provide context for some of the data, we also consider the general population 
and, in addition provide results for children looked after at home and looked after 
away from home.  In section five, we review data which summarises the wider 
achievements of looked after children.  As has been well documented, the lives 
of looked after children are characterised by disrupted family life, changes to care 
placements and schools.  Regular school attendance can also be a problem for 
some looked after children which impact on their ability to attain SQA awards.  
Therefore, this aspect of the report is important as it allows us to capture the 
achievements that looked after children attain  both inside and outside of school 
that are perhaps more creative, vocational or practical.  In section seven, we 
provide a selection of case studies regarding young people who we continue to 
support in further and higher education.  
 
For the purposes of this report we refer to the looked after population as children, 
young people and pupils as interchangeable terms. 
 
Context 
At the end of September 2011, Glasgow City had 1,373 children looked after 
away from home, with 469 of these young people of school age and 2,323 
children and young people looked after in the community, with 85% of these 
children of school age. These children and young people have experienced a 
range of difficulties which to some extent will be impacting on their ability to learn, 
and achieve their full potential. However, many will also have significant 
resilience and will benefit from a stable care placement which is a major 
contributory factor to their likelihood of achieving their full potential.  There is a 
considerable variation in the levels of need and the barriers to learning 
experienced across our looked after population. 
 
In addition, almost 60% of our young people looked after away from home are 
educated outwith Glasgow City. Discussions continue nationally to look at a 
systematic reporting of attainment and achievement in education. 
 
Within our joint planning structures we have established an Educational 
Attainment Steering group. This group ensures the ongoing development of the 



required information to monitor the educational attainment of looked after children 
and supports the action to improve attainment levels.  
 
SQA Main Findings 
Looked After Children in S4 
As demonstrated in Tables 1 to 5 below, attainment levels have improved 
between 2009 and 2011 for children both looked after at home and away from 
home. However, children looked after away from home continue to out perform 
children looked after at home. Despite improved performance, the general school 
population still quite significantly outperform looked after children.  What is also 
apparent is that as we move up SCQF levels e.g. 5+ SCQF level 4 or better the 
gap between looked after children and the general school population widens.  
 
Table 1: S4 SQA results 2009-2011 

 1+ SCQF Level 3 or Better S4 Cohort Roll 

 2009 2010 2011 2009 2010 2011 

Looked after 
at home 

75 47.17% 95 60.90% 82 66.67% 159 156 123 

Looked after 
away from 
home 

29 82.86% 15 60.00% 33 86.84% 35 25 38 

Not looked 
after 

4870 93.91% 4795 96.19% 4618 96.53% 5186 4985 4784 

Glasgow Total 4974 92.45% 4905 94.95% 4733 95.71% 5380 5166 4945 

(Source: Seemis Vision) 
 
Table 2: S4 SQA results 2009-2011 

 5+ SCQF Level 3 or Better S4 Cohort Roll 

 2009 2010 2011 2009 2010 2011 

Looked after at home 47 29.56% 53 33.97% 66 53.66% 159 156 123 

Looked after away 
from home 

18 51.43% 13 52.00% 24 63.16% 35 25 38 

Not looked after 4579 88.30% 4545 91.17% 4400 91.97% 5186 4985 4784 

Glasgow Total 4644 86.32% 4611 89.26% 4490 90.80% 5380 5166 4945 

(Source: Seemis Vision) 
 
Table 3: S4 SQA results 2009-2011 

 5+ SCQF Level 4 or Better S4 Cohort Roll 

 2009 2010 2011 2009 2010 2011 

Looked after at home 17 10.69% 21 13.46% 30 24.39% 159 156 123 

Looked after away 
from home 

10 28.57% 8 32.00% 13 34.21% 35 25 38 

Not looked after 3472 66.95% 3526 70.73% 3465 72.43% 5186 4985 4784 

Glasgow Total 3499 65.04% 3555 68.82% 3508 70.94% 5380 5166 4945 

(Source: Seemis Vision) 



 
Table 4: S4 SQA results 2009-2011 

 5+ SCQF Level 5 or Better S4 Cohort Roll 

 2009 2010 2011 2009 2010 2011 

Looked after at home <5 0.63% <5 0.64% 6 4.88% 159 156 123 

Looked after away 
from home 

<5 2.86% <5 4.00% <5 2.63% 35 25 38 

Not looked after 1288 24.84% 1243 24.93% 1190 24.87% 5186 4985 4784 

Glasgow Total 1290 23.98% 1245 24.10% 1197 24.21% 5380 5166 4945 

(Source: Seemis Vision) 
 
Table 5: S4 SQA results 2009-2011 

 English & Maths S4 Cohort Roll 

 2009 2010 2011 2009 2010 2011 

Looked after at home 58 36.48% 71 45.51% 64 52.03% 159 156 123 

Looked after away 
from home 

20 57.14% 13 52.00% 29 76.32% 35 25 38 

Not looked after 4661 89.88% 4546 91.19% 4388 91.72% 5186 4985 4784 

Glasgow Total 4739 88.09% 4630 89.62% 4481 90.62% 5380 5166 4945 

(Source: Seemis Vision) 
 
Looked After Children in S5 and S6 
The number of looked after children who stay on at school beyond S4 is minimal 
and this impacts on both attainment levels and on the information we can actually 
report1.  However, from the information available it can be confirmed that the 
patterns established for S4 continue and children looked after away from home 
are more likely to attain in S5 and S6 compared to those looked after at home.  
Similarly, the looked after population perform less well than the general school 
population.  
 
Attendance & Exclusions 
Overall attendance levels within the total looked after population has increased 
between 2008/09 and 2010/11.  At a sector level there has been an improvement 
in attendance levels within the primary and secondary sectors.  Attendance rates 
within ASL schools have dropped between 2008/09 and 2010/11. However, 
closer scrutiny of the attendance of the general population revealed that the 
significant bout of inclement weather in 2010/11 contributed to a decline in pupils’ 
attendance overall. This was because parents were reluctant to send their 
children back to school in poor weather even when the schools had re-opened. It 
is therefore not surprising that attendance for the looked after population also 
declined.  
Attendance rates for children looked after away from home are generally greater 
than that of those looked after at home.  This contributes to the differing 

                                            
1
 We are unable to demonstrate this in tabular form as fewer than five looked after children attained awards 

at each level, irrespective of placement type. 



attainment levels of children looked after at home and away from home. See 
table 6 below. 
 

Table 6: % Attendance 2008/09-2010/11        

 
Looked after at 

home 
Looked after 

away from home 
Total Looked 

After Population 
Total School 
Population 

 
2008/

09 
2009/

10 
2010/

11 
2008
/09 

2009
/10 

2010
/11 

2008
/09 

2009/
10 

2010/
11 

2008/
09 

2009/
10 

2010/
11 

PRIMARY 
SCHOOLS 88.07 89.17 89.39 94.69 95.58 94.55 89.46 90.43 90.33 93.2 93.0 92.6 

SECONDARY 
SCHOOLS 66.06 71.41 75.23 83.21 86.51 83.73 69.5 74.56 76.91 89.1 89.8 89.7 

ASL 
SCHOOLS 88.68 88.92 80.46 95.03 94.91 88.17 90.51 90.13 82.2 91.7 90.9 88.5 

Total 78.91 82.84 83.24 90.33 92.12 89.67 81.37 84.71 84.5 91.5 91.7 91.3 

(Source: Seemis Vision 22nd September 2011) 
 
Overall, exclusion levels for looked after children have decreased since 2008/09 
across all three sectors. However, exclusion levels for children looked after away 
from home have increased for those in the primary and secondary sectors (see 
table 7a below). As illustrated in table 7b below, exclusion rates for looked after 
children remain significantly higher than they do for the general school 
population. 
 
Table 7a: Exclusion incidents per 1000 looked after pupils 2008/09-2010/11     

  Looked after at home 
Looked after away from 

home 
Total 

  2008/09 2009/10 2010/11 2008/09 2009/10 2010/11 2008/09 2009/10 2010/11 

PRIMARY 
SCHOOLS 

100.59 94.30 69.96 
47.62 60.00 

104.90 89.22 
87.24 

77.09 

SECONDARY 
SCHOOLS 

533.94 438.07 477.52 
570.00 481.13 

671.43 541.41 
447.40 

516.94 

ASL 
SCHOOLS 

404.15 230.55 263.79 
302.63 200.00 

289.06 375.46 
224.54 

269.72 

Total 317.07 243.87 246.71 291.91 244.97 333.33 311.55 244.10 264.85 

(Source: Seemis Vision 22nd September 2011) 
 
Table 7b: Exclusion Incidents per 1000 pupils 2008/09-2010/11  

PRIMARY SCHOOLS 

Exclusion Incidents Per 1000 Pupils 

2008/09 2009/10 2010/11 

18.6 14.6 14.8 

SECONDARY SCHOOLS 145.2 111.6 100.4 

ASL SCHOOLS 148.4 128.6 124.0 

Total 74.5 57.7 53.3 

 
 



Wider Achievements 
The attainment of the looked after population was captured through examining 
the SQA qualifications achieved through the traditional courses offered within 
schools and gathered nationally. In addition, we sampled the range of other 
qualifications of the population from a number of secondary educational 
establishments. It was indicated that a significant number of looked after children 
were attending college courses such as: bakery, sports, car valeting, 
construction, business, hospitality, cookery, health & personal care and Beauty 
related courses such as hairdressing.  
 
A number of pupils were working towards ASDAN qualifications. These are 
qualifications which specifically aim to develop skills for life, employment and 
learning. Some examples of ASDAN qualification which the pupils were working 
towards included: employability, certificate of personal effectiveness (COPE), 
beliefs and values short course and Prince’s Trust XL awards which are aimed at 
young people facing difficulties such as risk of exclusion from school or emotional 
and behavioural difficulties. Other courses which young people achieved 
included: Duke of Edinburgh’s award, City and Guilds, and Sports Leadership 
awards. All these qualifications are within the SCQF framework. However, as 
they are not gathered nationally they cannot show up in national statistics.  
 
Enhanced Vocational Inclusion Programme (EVIP) 
EVIP is a well-established programme which offers looked after young people in 
Glasgow who are disengaged from mainstream education the opportunity to 
study vocational qualifications in a college/workplace environment.  Young 
people can be referred to the programme from a variety of agencies including 
school, social work services and educational psychology. Those referred should 
be “looked after” in some way by the local authority. The programme runs over 
both S3 and S4. 
 
S3Programme 
Young people are given the opportunity to study a vocational subject at 
college/workplace environment for two days each week.  Young people attend 
school/alternative placement on the remaining three days of the week. Vocational 
programmes are available in the following subjects: 
 
Construction 
Hair and Beauty 
Sport and Recreation 
 
Participants work towards individual SQA units while developing their 
communication, teamwork and listening skills. Young people are encouraged to 
return to school full-time in their S4 year, however can apply to return to EVIP 
full-time. 
 
 

http://www.glasgow.gov.uk/en/Residents/LearningEmployment_Training/VocationalEducation/s3construction.htm
http://www.glasgow.gov.uk/en/Residents/LearningEmployment_Training/VocationalEducation/s3construction.htm
http://www.glasgow.gov.uk/en/Residents/LearningEmployment_Training/VocationalEducation/s3hairandbeauty.htm
http://www.glasgow.gov.uk/en/Residents/LearningEmployment_Training/VocationalEducation/s3hairandbeauty.htm
http://www.glasgow.gov.uk/en/Residents/LearningEmployment_Training/VocationalEducation/s3sportandrecreation.htm


S4 Programme 
Young people are given the opportunity to study a vocational subject at college 
on a full-time basis.  Young people transfer from their previous school roll onto 
the roll of EVIP. Vocational programmes are available in the following subjects: 
 
Cosmetology  
Construction 
Early Education and Childcare 
Engineering 
Hairdressing 
Hospitality 
Motor Vehicle Maintenance 
 
Participants work towards SQA/City & Guilds Group Awards, with additional SQA 
units and core skills being available.  Some young people are also given the 
opportunity to work towards English and maths qualifications, and a bronze 
Youth Achievement Award. Young people are given support with their transition 
from school, with weekly employability classes and support from an SDS careers 
advisor. 
 
Below are two EVIP case studies.  This evidences the importance of provision 
like EVIP and demonstrates the positive impact that such provision can have on 
all aspects of the life of a looked after young person. 
 
Case Study A  
EVIP first started working with A on a part-time basis when she was in S2.  She 
was given a placement on our hair and beauty taster programme.  A had not 
been attending her mainstream school due to difficulties at home. A had spent 
time living with a family friend and a family member whilst mum spent time in 
rehab and she fell into a pattern of poor attendance.  She found it difficult to 
return to school as she felt she had missed too much and she also felt like other 
pupils were talking about her because of her difficult home life. 
 
A settled in well at EVIP and the fact that the programme was part-time suited 
her and allowed her to get back into a routine of attendance without there being 
too much pressure on her.  As with all EVIP groups, A was supported by an EVIP 
officer who worked with her at all times when in attendance.  Her EVIP officer 
was responsible for proving regular feedback to all agencies involved with A, 
including her referrer and social worker 
 
EVIP supported A by transporting her to and from college again to encourage her 
attendance.  After some time A asked to be allowed to travel to and from college 
on her own and this was agreed with her parent.  This was a measure of A’s 
progress and how much she had grown in confidence. 
  

http://www.glasgow.gov.uk/en/Residents/LearningEmployment_Training/VocationalEducation/s4beauty.htm
http://www.glasgow.gov.uk/en/Residents/LearningEmployment_Training/VocationalEducation/s4construction.htm
http://www.glasgow.gov.uk/en/Residents/LearningEmployment_Training/VocationalEducation/s4construction.htm
http://www.glasgow.gov.uk/en/Residents/LearningEmployment_Training/VocationalEducation/s4earlyeducationandchildcare.htm
http://www.glasgow.gov.uk/en/Residents/LearningEmployment_Training/VocationalEducation/s4engineering.htm
http://www.glasgow.gov.uk/en/Residents/LearningEmployment_Training/VocationalEducation/s4hairdressing.htm
http://www.glasgow.gov.uk/en/Residents/LearningEmployment_Training/VocationalEducation/s4hospitality.htm
http://www.glasgow.gov.uk/en/Residents/LearningEmployment_Training/VocationalEducation/s4motorvehiclemaintenance.htm


A began to develop her natural talent for hairdressing.  She was creative, 
hardworking and enthusiastic.  Through discussion with her parent and social 
worker a further referral was made for A to move to EVIP full time in S4. This 
referral was successful and A was given a placement on our hairdressing 
programme.  This was a new challenge for her as it would mean attending over 5 
days and would require her to work at a higher level. 
 
A did not have any easy time during S4.  She struggled with the transition to a full 
timetable and was not always being encouraged to attend by her parent. A also 
had to deal with serious family illness and bereavement during that time. This all 
had a massive effect on her confidence.  Her EVIP officer was a great support to 
her during this time.  She was in regular contact with A, her parent and her social 
worker.  Slowly her confidence began to grow again and she was encouraged to 
develop her potential. 
 
A was involved in a fashion show and took part in charity fundraising and 
attended a work placement in addition to her programme.  A began to believe in 
herself and applied for two different modern apprenticeships and a place at 
college as a fall back.  We were delighted that she gained a modern 
apprenticeship at a well known hairdresser in Glasgow and when we last spoke 
with her she loved her new job and enjoyed being able to earn money while 
continuing to learn at the same time. 
 
Case Study B 
B was referred to EVIP for our S4 Programme.  He had a history of poor 
attendance and truancy, was verbally and physically aggressive, had a history of 
bullying and was a very heavy cannabis user.  B’s parents were separated and 
did not have a positive relationship with each other.   
 
B was given a placement on our full-time construction programme.  He adjusted 
well to his new placement.  He seemed to work well in the smaller group setting 
that EVIP offers and enjoyed having the constant support of his vocational coach 
in the classroom, workshop and breaks. His vocational coach was in regular 
contact with his mum, who was his main carer and provided her with regular 
feedback on B’s progress.  His social worker was also provided with a weekly 
pastoral care update on how B was coping at his new placement. 
 
B experienced a traumatic series of events during his S4 year.  Relationships at 
home deteriorated and he was struggling with his relationship with his mum. He 
spent some time living with friends and family as he felt unable to return home.  
EVIP provided a place for B to get out of the house and do something he enjoyed 
whilst gaining qualifications.  B had a few issues over the year but always 
seemed willing and able to work on these behaviours.  He began to develop into 
a polite young man who had a real sense of wanting to make something positive 
of his life. 
 



Whilst working closely with his vocational coach, B realised that he did not want 
to continue with construction on leaving School.  He was given careers advice 
and guidance and felt that working within the hospitality industry would suit him 
better. He was encouraged to apply for various courses at college and he made a 
positive choice to apply for a modern apprenticeship with a large catering school.   
B was offered a hospitality apprenticeship and accepted this.  It started before his 
EVIP programme finished but we were able to work with him to ensure he 
finished all of his outstanding work early to allow him to take up the offer of 
employment. 
 
Things at home improved and B made the decision to move to live with a 
supported carer.  He felt that this would offer him a fresh start and allow him and 
his mum the chance to repair parts of their relationship. 
 
Continuing Support in Further and Higher Education 

We have developed links with local colleges to support those young people in our 
care.  One example of this is our work with John Wheatley College and the 
Transitions Programme. The Transitions Programme is designed to engage 
young people who are not attending school but deemed to be at a crucial stage in 
their lives given their proximity to officially leaving school, i.e. care leavers.  The 
overall aim of the programme is to assist young people to increase their 
opportunities to access employment and education. Below are two examples of 
case studies where this programme has had a positive impact on the lives of 
looked after children. 
 
Case Study C 
C is part of a small group on the Transitions to Learning and Work programme.  
As part of his college induction he undertook diagnostic assessment in core skills 
and was levelled at access 2 in all 3 areas. He had not attended school since S1 
and had significant addiction issues in the past. He enjoyed the programme but 
had real difficulty with concentration and would not engage in class and was 
extremely disruptive. He had previously been diagnosed with Attention Deficit 
Disorder. Additional learning support was put in place to overcome his barriers to 
learning and C was referred and additional support from the college’s ELS team 
to address the educational deficit resulting from his lack of attendance at 
secondary level. B had an individual timetable, designed to include shorter more 
focused learning episodes and more frequent breaks and received one to one 
guidance at key points in the week to review progress. He was supported by a 
youth worker with ‘chill out’ sessions as required. He was supported on a one to 
one basis for additional study in flexible learning unit.  C progressed to a work 
placement and is now in employment. 
 
Case Study D 
D was a very vulnerable transitions student and there were significant concerns 
for her welfare when she began the course. She had a bad experience when she 
was younger and this impacted on her self esteem and behaviour and she found 
it very difficult to engage in any educational activity.  To overcome these barriers 



the college worked with D, her social worker and her foster carer at the beginning 
of the programme to design a personal timetable. This allowed D to attend 
psychological counselling and drug addiction services during class time.  D was 
placed in a very small class group with a youth worker for additional support to 
address her mental health issues which made it very difficult for her to learn. D 
was referred to the ELS team for one to one curriculum support to address her 
interrupted learning to date and was supported by a coach at break times and 
lunch times to ensure she returned to class when required. D is now undertaking 
a full time course at John Wheatley College and is doing well. 
 
This innovative programme was funded last session through the college. This 
session we have worked with the college to secure funding from other sources to 
ensure that it continues as given the difficulties with funding in the college sector, 
it was not going to be possible to continue this very worthwhile programme. 
 
As has been well documented, far fewer young people who have been looked 
after go on to higher education compared to the general school population.  
However, in Glasgow we have provided financial support for a number of our 
care leavers to support them through university.  For example, we are currently 
providing financial support to a care leaver who is studying at medical school.  
We have also provided financial support for one of care leavers to complete a 
degree and then a PhD. Additionally, we supported one of our care leavers 
through business school.  This young woman won an internship to Reuters in 
New York and is currently employed by Reuters in London. These are success 
stories for Glasgow City Council and demonstrate to us the importance of 
supporting our care leavers in this way to ensure they have the same 
opportunities as other young people. 
 
Summary and issues 
Glasgow has the highest proportion of looked after children with a notable 
number resident in other local authorities. There are more looked after children at 
home than away from home. 
 
We have difficulty monitoring and tracking the progress of children who are 
resident in other authorities.  Glasgow is leading a national working group with 
SEEMIS to seek a solution regarding consistent planning and reporting 
structures.  
 
Children looked after at home perform notably less well than those looked after 
away from home and both groups perform less well than the general school 
population although the gap is narrowing for some measures. 
Children looked after at home tend to be living in difficult circumstances which 
have led to them being placed under voluntary or compulsory supervision. It is, 
therefore, not surprising that that their attendance, attainment, etc is not as good 
as the general population. It might be argued that if they were not looked after 
then their performance might be even poorer. However, our challenge is to take 



steps to improve their performance further through effective holistic support from 
family services. Another way to consider it is that our challenge is to reduce the 
impact of longer term neglect on children. The neglect arises from a range of 
factors in the city – poverty, drug/alcohol addiction of parents, etc. This was 
identified for services in the recent inspection of services to protect children and 
young people along with the major strength of the pastoral care and nurture 
provided by staff in schools and nurseries across the city. We are developing 
approaches focused on early intervention within early years provision to try to 
address the issue of longer term neglect.  
 
Exclusion levels have increased for children looked after away from home have 
increased. This is of particular concern for us albeit this is relative small number 
of children.  
At end of October, we are launching a promoting positive behaviour policy along 
with a more child-centred circular governing exclusions. We are also working 
closely with ASL schools which have shown high numbers of exclusions this year 
to try to look at the causes and provide additional support. 
 
From a sample of a number of secondary schools across Glasgow it has been 
determined that a significant number of looked after children were achieving 
other qualifications not gathered nationally. Some were attending college 
courses. Others were also working towards other qualifications such as ASDAN 
qualifications, Prince’s Trust XL Awards, COPE certificates, Duke of Edinburgh’s 
awards and City and Guilds awards. Therefore the national statistics are not 
providing an accurate picture of looked after young people’s achievements. EVIP 
is a particularly successful programme which provides tailored courses matched 
to individual learning needs and aspirations. Key workers support individual 
young people to maintain their attendance and engagement in the programme. 
Very few of their qualifications achieved show in national statistics, yet their 
curriculum is very much in line with the principles of Curriculum for Excellence. 
 
Next Steps for Glasgow 
There are a number of key areas that Glasgow City Council recognises need to 
be further developed to ensure that we capture all of the relevant data pertaining 
to the attainment and wider achievements of our looked after children.  In 
addition, there are a range of actions that we will take to improve our response to 
supporting young people achieve their potential. Some of these issues are not 
just relevant for Glasgow but are national ones. 
 
We can currently only report systematically on the attainment of the looked after 
children who attend Glasgow schools.  We recognise this as a weakness in the 
system. Since 2010, we have been working closely with SQA and Scottish 
Government in a pilot project to allow us report on the attainment of all of our 
looked after children. This has wider implications as it would allow us to gather 
better information on the achievements of all our young people not just the range 
of courses currently gathered through SQA. We have the infrastructures in place 



for this and now wait for the infrastructures within SQA to be setup and finalised. 
We have been promised this by SQA but nothing has materialised. It is an 
ongoing challenge for us. 
 
In conjunction with ScotXed within the Scottish Government we are looking at 
ways of globally reporting wider achievements within the general school 
population (2011 review of STACS).  This will also support us to report the wider 
achievements of our looked after population.  In the meantime we continue to 
improve our internal frameworks to allow us to collect this information, especially 
for those children in residential units. 
 
As part of Glasgow’s annual staged intervention audit we are collecting 
individualised data on children who face a barrier to learning, including looked 
after children.  We need to use this data more effectively with schools to ensure 
that all looked after children have their additional support needs appropriately 
met. All looked after children are having their needs assessed in line with the 
latest ASL legislation and our staged intervention audit assists us in the quality 
assurance of this. 
 
There is much still to do to address the inequalities which looked after children 
face. We will only make progress if all agencies work together effectively through 
applying the GIRFEC principles and have an agreed set of priorities. It also 
supports the view that early intervention is key and whilst early intervention at 
early years is critical we must not forget that families face crisis due to different 
circumstances when their children are any change. Therefore, we need to be 
ready to intervene early with the right supports in order to reduce the level of risk 
for them.  
 
All services and agencies need to demonstrate full commitment to the importance 
of education. 
 
‘It is only through learning that the son of a mineworker can become the manager 
of the mine; that the daughter of a servant can become a doctor; that the child of a 

farm worker can be the president of a proud nation.’ 
Nelson Mandela 


